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A video competition for secondary students

 
Media Studies 2.6

Complete a developed media product from a  
design and plan using a range of conventions

This formative exercise is designed to help students prepare for 
Achievement Standard 91253.

Formative Exercise Unit Plan
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Background
This resource is designed to help teachers to carry out a video production teaching unit, 
through which students will improve their skills in video production before undergoing 
assessment for achievement standard 2.6.

Videos produced in line with this unit will be eligible for entry into the Words Hurt video 
competition, run by the Mental Health Foundation.

It also incorporates elements of standard 2.5 (Produce a design and plan for a developed 
media product using a range of conventions”), and helps preparation for that standard. 

The Standard
The achievement standard assessment activity requires students to plan, design and 
complete a developed media product.

This unit will help students to prepare for standard 2.6 by having them prepare a simpler 
media product. In this case, the product is a video of 30-seconds to 1-minute. (In contrast, 
the achievement standard requires that the video be at least 3-minutes long.)

It will also help students prepare for achievement standard 2.5, by running them through 
the  
pre-production processes of producing a pitch, preparing a script and story-board, and 
scheduling the shoot.

The Task
In pairs, or groups of three, students will produce a video, to be between 30 seconds and a 
minute long. 

As part of this process, students will also complete a pitch, script and storyboard. These 
elements will serve as practice for aspects of achievement standard 2.5. 

Students will shoot and edit scenes, to make a health promotion advertisement suitable 
for viral distribution among teenagers. This will most likely be in the form of a vignette or a 
series of vignettes. 

This video will encourage teenagers to stop and think when they hear words like “nutjob”, 
“retard”, “schizo”, and “mental”, and cause them to reflect on language that is stigmatising 
or discriminatory (especially in relation to mental distress).

Achieving ‘viral’ distribution through social media requires a video which is in some way 
striking for its target audience. It could be funny, poignant, or cute, but a key convention is 
that it includes surprises or twists that prompt viewers to think twice about the message. 
At the same time, it is important that public health advertising does not promote the 
behaviour it is trying to discourage. 

Conditions
As with the assessment activity, this is a group activity for students, who should work in 
pairs or groups of three.

Prior to beginning the task students should have been introduced to the various technical 
skills they will need to utilise. In particular, they should have some experience of shooting 
footage and editing. 

Students should have been introduced to the very basic legal frameworks of media 
production. In particular, they should have resources to make a video without violating 
copyright (particularly music copyright) and privacy laws and policies.  
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Resource A (‘Copyright and privacy law for media students’) offers some links to help with 
this.

This unit is scheduled to take place over 10 lessons.  

This is an excellent opportunity to use formative peer assessment. Students can offer 
commentary on both the rough cuts and the final versions of the videos.

Resource requirements
Students will require access to recording and editing equipment, for example:

• Computers with appropriate editing software

• DV or HDD cameras and peripherals, including tripods.

• Microphones

• Lighting.

Learning Objectives

These are drawn from the New Zealand Curriculum for Media Studies:

Learning objective 7.1
“Students will gain knowledge, skills, and experience to examine 
media contexts.”

Students will examine the context of health marketing in New 
Zealand, and how it pertains to youth.

Learning objective 7.2
“Students will gain knowledge, skills, and experience to examine 
meaning in media texts.”

Students will discuss how various health marketing advertisements 
communicate their health messages.

Learning objective 7.3
“Students will gain knowledge, skills, and experience to apply 
knowledge of media conventions and technology to create media.”

Students will plan and produce a health marketing advertisement of 
30-seconds to 1-minute.
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Lesson One: ‘Ghost Chips’

Learning Objective 
7.2: Students will examine two health promotion advertisements and identify their intended 
messages, how they attempt to convey this message, and how effective they are in doing so.

Play Ghost Chips (Legend) ad; get feedback; comment on whether it works  
and how it works.
Instructions: 

1. Play the ‘Ghost Chips’ anti-drink driving commercial.  
http://www.youtube.com/watch?v=dIYvD9DI1ZA

2. Have the students respond to the following questions:

Did they enjoy the commercial? What did they like or not like about it?

What was the message of the commercial? How was this communicated?

 Did they think it was effective? Why? How could it be improved?

How does it tell its story? What is the narrative structure?

Resource B (‘Ghost Chips’) can be distributed to the students, and will help them to compile 
responses.

Raise the question: do they think this could encourage or promote drink-driving? If so, how?

Commercial—Anti-smoking 
Repeat this exercise for the ‘Anti-smoking’ commercial.  
http://www.youtube.com/watch?v=_jbZuvVnMnA

Highlight common elements
Ask the students to identify what the two ads had in common, and how they differed.

Looking at the commercials, they both feature vignettes. They both include humour.

Introduce the unit
Distribute the student resource, and discuss the details.

Note the audience for the brief. Ask the question: What is going to encourage teenagers to watch 
and share a short video? What do they want to see in a short video?

Emphasise that the research suggests videos with a surprise, and videos with humour, are more 
likely to spread ‘virally’.

Get students to discuss how they talk about mental illness. 
Distribute the Resource C (‘Words Hurt Competition’) resource. Have students read a list of the 
terms that came up. Get them to identify words that they hear used, and words and expressions 
that aren’t used. Get them to add to the list if they can. 

Share these as a group, and then get the students to identify what words they think are 
particularly hurtful, and why.

Get them to talk about how these words are used as insults.

What effect does this have on people with experience of mental illness? What difference does it 
make if they are not the target of the insult? How might it change the way they feel about their 
experience of mental illness? What effect does this have on other people? How does it affect the 
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way they feel about people with experience of mental illness? Do you think it affects whether or 
not people are prepared to talk about mental illness?

Students should write a few sentences on each of these topics.

Introduce the research
Distribute Resource D (‘What the Research Shows’). Have the students read the statements.

Do students agree with the research? What conclusions do they find important?

Homework
Students should brain storm whatever ideas they can about how they would prepare an 
advertisement for ‘Words Hurt’.
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Lesson Two: ‘Words Hurt’
Learning Objectives
Media Studies 7.3: Students will participate in the process of developing media products by 
pitching ideas. 

Brainstorming ideas
Get students to re-read the brief for the production of the video (this is included in Resource D: 
‘Student Instructions’). As quickly as they can, the students should brainstorm ideas for a video 
they could make which would help to promote the message. 

These are then brainstormed to the class. 

Groups: Students should be split into groups of two or three at this stage. These will be the 
groups that they will work in for the remainder of the exercise. 

Developing a pitch
1. Students should now share their ideas with each other. Each student should speak for no more 

than 30 seconds, describing what they think should happen in the video. 

2. Having shared their ideas, the groups should develop their pitches. Choosing the best ideas, 
they should answer the questions: 

What happens in the video?

What are the key gags or surprises in the video?

What is the ad going to feel like?

What are the key words and expressions in the video?

Who are the characters and what makes them appealing?

What ideas do they like and want to work with? 

The students can have more than one vignette in each video, and these can be developed 
separately.

3. The teacher should require each group in turn to pitch their ideas to the teacher. The teacher 
can then offer feedback, helping groups to develop an appealing and viable ad.

4. Finally, each group should write down a pitch which they can refer to later on. This should be 
2-3 paragraphs. 

Exemplars & Achievement Criteria
1. Return to the ‘Student Instructions’ and read the achievement criteria with the students, 

emphasising those words that are important.

2. Show exemplars to the students, one by one. For each exemplar, get the students to write 
down what result (Not Achieved to Excellence) they think the video would get and why. 
Get students to share their results, and then announce the reason it got the grade and why. 
Resource E (‘Judging the Exemplars’) has been provided for this purpose.

3. Identify which video they think would win a competition aimed at teenagers, and why it would 
win.

4. Students should identify lists of things to aim for, and to avoid.

Homework
Students should finalise their pitch, and draft a script if possible.
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Lesson Three: Pre-production
Learning Objective
Media Studies 7.3: Students will develop pre-production skills by producing a script and a 
storyboard.

Timeframes
Groups who finish this work quickly should be encouraged to move on to later stages as soon as 
possible.

Finalising the Pitch
Groups decide exactly what they are going to do, and write this up in a paragraph or two. 
This should include any gags they think are important, and the central detail of how this will 
communicate the message.

Prepare a script 
Students should, in their groups, write a script. For each scene, they must identify:

• The setting: Where the action is taking place, and what the scene looks like, including lighting. 
This should also include the location where this will be shot, and any props that are required. 

• The characters: who the characters are, what they will be wearing, and who will play them.

• The dialogue and action in the scene

• What the soundtrack does and any special effects. Note the restrictions around copyright.

Students can produce their own music, but it is usually easier to work with open-source music.

• Any key shots or details that need to be identified.

Resource F (‘Pre-production’) has been provided to help ensure students have covered the 
material.

The teacher should monitor student progress to ensure that students are considering the practical 
requirements of their script, and whether it fulfils the brief.

Prepare a story-board
Students should draw the key shots in each scene, using blank storyboards. This should include 
the dialogue from the script.

Resource F (‘Pre-production’) includes blank story-boards.

Legal Matters
Ask the students what legal issues they are likely to run across. If they do not raise them, note the 
following:

1. Copyright. Students are expected to use musical resources which they are legally entitled to 
incorporate in their videos.

2. Privacy. Students are expected to get the explicit, written consent of individuals that they 
depict in the video. See attached resource: ‘Video participant consent form’.

Emphasise that, because this is intended for entry into a competition, and for public consumption, 
there is a requirement that this abides by copyright and privacy law, and the policies of the 
school.

Homework
Complete the script and the storyboard. 
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Lessons Four to Seven: Production
Learning Objective
Media Studies 7.3:  Students will gain video production skills, knowledge and experience by 
shooting a health promotion advertisement. 

Timeframe
This is a very tight timeframe for the completion of the set tasks; this is partially to impress upon 
students the need for urgency in the production process.

If the students are struggling, teachers could allow for an additional lesson to complete this 
task. If students are not struggling, they should be encouraged to maintain urgency in order to 
complete the video to a high standard, and move onto post-production.

Shooting Schedule
Identify where scenes will be shot, what order they will be shot in, what props and costumes will 
be needed, and arrange for appropriate consents to be prepared.

Allow time through this period for additional production tasks, particularly the development of 
graphics, and developing a sound-track.

Students should be referred to their “Student Resource” for a list of Production Tasks. 

Students should complete their Shooting Schedule before beginning shooting. This helps them to 
remain on-task throughout the shooting period.

Resource G (‘Shooting Schedule’) has been provided to help students write their shooting 
schedule

Production tasks
• Shoot the footage for all scenes

• Assemble the music and other sound-effects that you require to make the video work

• Record voice-overs

• Produce graphics, particularly titles.

• Ensure that individuals depicted in the video have given their consent

It is imperative through these lessons that the students are monitored to ensure that they are 
sustaining progress.

Variations from scripts and story-boards
For practical and creative reasons, students will frequently be inclined to deviate from their 
original scripts and story-boards. This should be allowed.

Students should be encouraged to assess the consequences of the changes they make.

Input from the Teacher
As this is a formative task, there is no particular problem with teachers offering direct advice 
and guidance in the completion of tasks. This may be particularly important in terms of keeping 
students on task, resolving conflicts and disagreements, anticipating problems, and trouble-
shooting. It is also important around technical matters.

Legal Framework
The teacher should consistently remind students to ensure that they have appropriate rights for 
copyrighted material, and the consent of individuals depicted in the video.

Homework
Completion of production tasks. 

This is a very tight time-frame to complete the production tasks involved in making a short video; 
using time out of class will make a great deal of difference to the quality of product. 
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Lessons Eight to Ten: Post-production 
Timeframe
Again, this is a tight timeframe. If groups look likely to finish their production tasks early they 
should be encouraged to move on to post-production as soon as possible.

Learning Objective
Media Studies 7.3:  Students will gain video production skills, knowledge and experience by 
shooting a health promotion advertisement. 

Post-production Schedule
Groups should prepare a post-production schedule before beginning these tasks. This will help to 
keep them focused on the amount of time they have available 

Post-production Tasks:
• Cutting: As this is a formative task, when cutting the video, all group members should take 

turns at both directing the edit and working as editor, operating the editing facilities.

• Additional Graphics: The editing process includes the addition of graphics and titles.

• Sound-track: Add voice-overs and sound-tracks as appropriate

• Pick-up Shots: It may become apparent that there are problems in the shooting that require 
the re-shooting of some shots, or the addition of additional shots. This is part of the post-
production process.

• Legal Framework: Students need to ensure that they have all appropriate consents from 
individuals depicted in the video, and that they have the legal right to use copyrighted 
material.

Screening and Assessment
Students should be encouraged to discuss and assess their work against the assessment criteria. 
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WORDS HURT
Student Resource
Practice Assessment for:

Achievement Standard Media Studies 91253:  
Complete a developed media product from a design and plan, using a range of conventions

Due Date: 

The Brief
You are to produce a viral marketing video with a message that encourages teenagers to stop 
and think when they hear words like “nutjob”, “retard”, “schizo”, and “mental”, and to reflect on 
language that is stigmatising or discriminatory (especially in relation to mental distress). 

The video will illustrate the problems with this language, and provide strategies teenagers can 
use to avoid using hurtful language, as well as discouraging others from using this language. It will 
make prominent the expression: “Words Hurt”

The video will be:

• 30-seconds to 1-minute long

• Ready to upload to YouTube

• Appealing to teenagers to the extent that they will share it on social media  
(it will be ‘viral’).

This will probably consist of between one and three vignettes that make the point. 

The video should not work to repeat the behaviour that it discourages.

 

 ▼ Achievement ▼ Achievement ▼ Achievement   
      with Merit     with Excellence

Complete a developed 
media product from a 
design and plan using a 
range of conventions. 

Complete a crafted media 
product from a design 
and plan using a range of 
conventions. 

Complete an integrated 
media product from a 
design and plan using a 
range of conventions.
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Student instructions
Introduction
You will plan and produce a health promotion advertisement, to be posted on YouTube and 
suitable for viral distribution through social networks. 

You will work with a partner, or in a group of three. 

All students are expected to make a significant contribution to the final work. 

You will be assessed on your ability to produce a film trailer that demonstrates your understanding 
of:

• the target audience (teenagers)

• the health message that you are promoting (‘Words Hurt’)

• use of a range of codes and conventions of health marketing messages, to capture the 
attention of teenagers and encourage them to share the video with others

• your use of technology

• copyright and privacy considerations.

You will have an extended period of in-class and out-of-class time to complete this work.

NB: This task will require time to be spent outside of class, in order to produce a video of sufficient 
standard.

Tasks
Pre-production
• Develop a pitch for a health promotion video;

• Develop a script and storyboard for your video;

• Prepare a shooting schedule to ensure a smooth shooting process.

Production 

• Assign group members to production roles; 

• Shoot the material required for your video; 

• Develop additional material, including graphics, titles and audio.

Post-production
Assign group members to post-production tasks; 

• Cutting together shots; 

• Shoot additional pick-up shots;

• Applying effects and titles; 

• Incorporate a sound-track.
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Guidance for Production
Pre-production Tasks 
Bear in mind the following tasks when planning the shooting of your video:

• You will need to have appropriate props and costumes;

• Select the locations and/or sets you will use;

• Devise a shooting schedule;

• Prepare a consent form for people depicted in the video.

Production Tasks
• Shoot the footage you need to. There should be a variety of different shot types, which work 

to communicate attitudes and ideas;  

• Assemble the music and other sound-effects that you require to make the video both 
interesting and effective at communicating its message; 

• Record voice-overs;

• Produce graphics, particularly titles;

• Ensure that individuals depicted in the video have given their consent.

Post-production Tasks
• Editing: When editing, you should work with an editor and a director. The editor operates the 

equipment, while the director makes decisions and gives feedback. Group members should 
alternate between these roles, and there should be a schedule for this.  
Successful editing often incorporates a variety of cut-types, and is usually subtle, but it is 
always appropriate to the mood, message, and audience of the video. 

• Editing includes adding effects, graphics, titles, a sound-track, and any voice-over.  
NB: Ensure that the soundtrack does not violate copyright.

• Pick-ups: You will probably need to shoot additional footage in post-production, in order to 
improve continuity and cover for shots that have unforeseen problems.

Successful health promotion advertisements for teenagers
Successful videos will: 

• have an engaging narrative and/or characterisation that will interest teenagers and encourage 
them to share the video with their friends

• include a thoughtful and creative range of camera shots, angles and movement

• use lighting and/or music that creates at appropriate atmosphere, in a manner that interests 
and engages teenagers

• demonstrate control and creative use of technology used in the making of the video

• lack intrusive errors in production, post-production or continuity  
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Practice assessment schedule: Media Studies 2.6 

Words Hurt

Final grades will be decided using holistic examination of the evidence provided against the 
criteria in the Achievement Standard.

Our vision: a society where all people flourish

Mental Health Foundation of New Zealand | www.mentalhealth.org.nz
Units 109-110, Zone 23, 23 Edwin Street, Mt Eden, Auckland | PO Box 10051, Dominion Rd, Auckland 1446
T (09) 623 4810 F (09) 623 4811 
Resource & Information Service/Library T (09) 623 4812

Evidence/Judgements for 
Achievement

The student completes 
a developed media 
product, using a range 
of conventions. This 
means finishing a health 
promotion advertisement 
of 30-seconds to 1-minute, 
which:

• reflects the intention of 
the brief

• uses some key 
conventions of public 
health advertisements

• shows some control of 
production technology

• has some appeal to 
its target audience, 
teenagers.

• has appropriate 
permissions for use of 
copyright material and 
depictions of people 
included in the video. 

 
 

Evidence/Judgements for 
Achievement with Merit

The student completes 
a crafted media 
product, using a range 
of conventions. This 
means finishing a health 
promotion advertisement 
of 30-seconds to 1-minute, 
which:

•  generally fulfils the 
requirements of the brief, 
and reflects its intentions 

•  appeals to and/or has 
some impact on its target 
audience (teenagers)

•  incorporates key 
conventions of 
health promotion 
advertisements

•  makes well-considered 
choices

•  uses a degree of creativity

•  shows consistent 
practised control of 
production technology

Evidence/Judgements 
for Achievement with 
Excellence

The student completes 
an integrated media 
product from a design 
and plan, using a range 
of conventions. This 
means finishing a health 
promotion advertisement 
of 30-seconds to 1-minute, 
which:

• fulfils the requirements of 
the brief, and reflects its 
intentions

• incorporates key 
conventions of 
health promotion 
advertisements to create 
an effective product that 
has a clear sustained focus

• makes well-considered 
choices

• uses evident creativity

• shows consistent precise 
control of production 
technology


